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SW 4D06:  General Social Work II   Course Outline C01/C02/C03
September 5 – April 9, 2017-2018, Mondays, 2:30 –5:20 p.m.
    C01 Instructor: Jennifer Crowson
    Office: KTH-302
    Office hours: by appointment
    Email: turpieji@mcmaster.ca 
    Phone: N/A

   September 5 – April 9, 2017-2018, Mondays, 2:30 –5:20 p.m.

   C02 Instructor: Maggie Inrig
   Office: KTH-302
   Office hours: by appointment

   Email: MInrig@lynwoodcharlton.ca 
   Phone: N/A
 September 5 – April 9, 2017-2018, Mondays, 7:00 –9:50 p.m.

 C03 Instructor: Darina Vasek
 Office: KTH-302
 Office hours: by appointment

 Email: vasekd@mcmaster.ca
 Phone: N/A
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Course Overview
Course Description:
This class is a series of seminars aimed to deepen understanding and further develop student practice skills. The course runs parallel and in conjunction with field placements in which students spend the equivalent of two days per week in social agencies, or with other organizations, in supervised practice.

Course Objectives:  
The course is taught from a theoretical perspective compatible with the school’s philosophical statement as follows:

As social workers, we operate in a society characterized by power imbalances that affect us all. These power imbalances are based on age, class, ethnicity, gender identity, geographic location, health, ability, race, sexual identity and income. We see personal troubles as inextricably linked to oppressive structures. We believe that social workers must be actively involved in the understanding and transformation of injustices in social institutions and in the struggles of people to maximize control over their own lives.

The course aims to help students to integrate their academic work and their practice experiences, and to think critically about social work, as they prepare for graduation into professional practice.

Required Texts:  

The following text is required and is available through the university bookstore:

· SW 4D06 Concurrent Custom Courseware available in the Campus Store.

The following also comprise readings for this course:

· CASW (2005) Code of Ethics and Guidebook.  Ottawa: Canadian Association of Social Workers.

· Lee, B., (2001) Case Advocacy: A Principles and Practice Guide for Social Workers and Other Communities. – On Reserve

· Solomon, R and L. Visser, (2005).  A Legal Guide for Social Workers. Toronto: OASW – 

On Reserve

Additional Suggested Readings

In addition to the above, assignment 6 requires each student to select and distribute to the class at least two articles (one must be an academic article and the second can be a newspaper/magazine articles, news clip, YouTube video, or other media source) on a topic they wish to discuss. These articles form a major part of the class readings.

As well, it is anticipated that additional readings will be sought out and suggested by students and instructor as the course proceeds.  In this class students are expected to be proactive learners who actively research and seek out material for use by the class in response to the placement practice issues that arise as the course proceeds (the ability of students to do this is directly related to the course objectives).

Course Requirements/Assignments
Requirements Overview and Deadlines

1
Attendance



Pass/Fail

Ongoing

2
Participation



10%


Ongoing

3
WSIB Forms



No grade

September 18, 2017
4
Learning Contract


No grade

September 25, 2017
5
Assessment



20%


November 13, 2017
6
Group Reading Assignment A

(2x for 20%)

November 20, 2017

Group Reading Assignment B




December 4, 2017

Group Reading Assignment A




January 22, 2018

Group Reading Assignment B




February 5, 2018
7
Personal Reflection #1

5%


By November 27, 2017

Personal Reflection #2

5%


By April 2, 2018
8
Group Supervision


15%


TBA 

9
Process Recording


25%


March 26, 2018
OR Community Development Skills


*Grading will be undertaken in accordance with the School of Social Work grading scheme.

Requirement/Assignment Details
1.  Attendance (ongoing assessment)
Given the importance of integrating learning in the school and placement contexts, attendance at this class is compulsory. Students attending less than 80% of classes will receive an automatic F grade.  In circumstances where attendance below 80% is entirely due to medical or other reasons approved by the Associate Dean’s office, efforts will be made to arrange ways to make up the missed learning, or where that is not possible to consider allowing the student to repeat the course and placement.

2.  Participation (ongoing assessment 10%)
Students are expected to participate in a way that promotes non-competitive, cooperative and collaborative learning. Students are expected to support each other through listening, encouragement and constructively challenging each other as the entire seminar group makes progress in integrating theory and practice. Please note that this 10% participation grade is not automatic. In this process the following will be graded:

· Completing assigned readings prior to class and actively participating in the seminar in such a way that demonstrates critical engagement with the assigned readings. 
· Contributing to a seminar environment that promotes learning and growth (similar to the contribution professional social workers demonstrate in order to be constructive team members in the field).

· Offering and accepting constructive peer support (reading about, exploring and listening to other students and helping them develop and refine their ideas and practice).
· Particular attention will be given to students’ participation – including their use of related readings – in discussions connected to the group supervision assignment. 

 3.  Workplace safety form, ungraded (due September 18, 2017)
· This form, distributed in the first class or available in the school’s office must be fully completed, signed, and returned to the school office by September 18 for you to continue in your placement. The completed form is necessary should you be injured while on placement.

4.  Learning contract, ungraded (due September 25, 2017)

· Learning contracts are negotiated with the student's field instructor. They will take into consideration course objectives, student learning needs and interests, and the needs of the placement setting. Contracts spell out the initial agreement between students and field instructors; they will change and evolve over the year. They will be used to focus, monitor, and evaluate student field placements. Contracts are not graded. The outline for contracts can be found in the Field Instruction Manual. The learning contracts must be typed and signed by your field instructor.

5.  Assessment (20%) (due November 13, 2017 in class) 
· (10 pages plus references) 

· Students will complete an assessment based on a clinical case from placement or prepare a report based on a policy/research or community project relevant to their placement. Students should ensure that cases, names or real individuals are fictionalized to ensure confidentiality. The purpose of this assignment is to give you the opportunity to complete a comprehensive assessment.  In this assignment, imagine you are writing the assessment to be reviewed by a casework team or a judge. If you are reporting on a policy or community project imagine it is going to be reviewed by a government minister, regional council, or by an agency board of directors. The point of this imagining is to produce a report that is accurate, robust and defendable—the kind of report or assessment that you might be expected to complete if you were in full-time employment as a social worker. 

· A part of this assignment is to explore and decide on the best format and headings to use in your assessment or report. These will differ depending on the nature of the assessment you are doing and the focus of your analysis. Your assessment or report, however, should contain the following:

· A brief description of the context/situation or practice/policy.

· An analysis of the problem(s) or issue(s) your work is addressing. Describe what you understand the problem or issue to be, and why you have that 
understanding. What areas or concepts did you consider in your assessment? How do the different actors involved in this matter view the problem or issue?

· A description of what you identify as both the immediate and the longer-term goals or objectives in  relation to these problems or issues. 

· An articulation of what you understand to be the barriers to achieving these goals and the ways you would navigate these barriers. 

· A description of the ways your work on this case/policy will/would attempt to address these issues and an explanation of why you are approaching the work in this particular manner. 

· A description of a future plan for the case or policy—where will/could you be going with this work from here? 
· An evaluation of the extent to which this case’s/policy’s goals will be or are likely to be met if  your recommended interventions, future plans, or policies are followed. 

· Describe and address any ethical tensions that you identify in this case/situation. 
· In completing the above be sure to identify a body of theory that helped guide your understanding of “the problem” and also a social worker’s/client’s/community’s choice of remedy. Note that “theory” does not necessarily have to refer to a formal theoretical framework. It can also refer to any readings in the literature that you feel are pertinent to the situation. 
· The above assessment should comprise about 75% of your paper. In the remaining 25% reflect on your work in this case and in undertaking the assessment. What did you personally find enabling or constraining in your work and in the ways you conceptualized the work? How did your own social locations influence your work and understanding? What about the social locations of the clients affected by the issue/policy—do you think that that did/could have any impact on the process and outcomes? Finally, discuss how might you approach a similar type of assessment in the future in a different and perhaps more innovative way? Is there an alternate program, strategy, policy initiative, or alternative course of action that might address the situation? How might you view the situation differently? What might you do? What literature might you consult? How might it be organized? 

6.  Group Reading Assignments (10% each - total 20%) 

· Students will break into four pre-assigned groups (two under A and two under B). Each group is assigned specific dates to prepare for the discussion of assigned readings and will present on 2 dates (see schedule groups 1 & 2 on A dates, groups 3 & 4 on B dates). All students are expected to complete the readings. 

· November 20
Group A

Community Development

· December 4
Group B

Immigration

· January 22

Group A

Mental Health

· February 5

Group B

Sexual Diversity

· The instructor will provide a guideline for your presentation. Each group will be graded on their critical reading of the articles,  presentation of their ideas and questions developed for class discussion, and on their engagement of the larger class in a discussion and/or activity. 
7.   Personal Reflection Papers (5% each/ total 10%) Due Nov 27, 2017 & Apr 2, 2018 – in class 

· (3 pages plus references) 

· One personal reflection paper is to be submitted each semester. The reflection paper 
can be handed in at any time during the semester, but the first is due no later than November 27/17 and the second April 2 /18. 
· Personal journals facilitate the integration of theory and practice. Students often find recording their reactions at intellectual, emotional and/or spiritual levels helpful in their development as social workers. These reactions may be about placement, learning goals, class, readings, specific cases, policies, and/or life experiences. The intent is that, through writing, students can reflect on their experience and meaning-making processes hence uncovering emerging themes in their practice. This includes reflections on how sensitivities and specific issues related to upbringing may influence their work. In this assignment students need to submit a summary of the most significant theme that has emerged for them thus far. The reflection must be supported by references to the social work literature and address the following: 

· Why the emergent theme(s) is important for you. 

· The implications of this theme for your work. 

· How you intend to manage this theme and its implications for your professional career.

·  How social work or other literature has informed the way you conceptualize and address the theme(s) or related issues.
8. Group Supervision Assignment (15%) 

· Presentation times as scheduled by instructor. In pairs or groups of 3-5 people based on common placements or common ethical/policy/case issues.

· Present to the class a common type of case, policy, ethical dilemma, OR a community development initiative you are working on at your placement. The presentation should be 45 minutes in total; allowing for 30 minutes to share material and 15 minutes of class discussion. Presentation to include the following: 

· A clear problem statement (What is the issue or problem you are addressing in your work? Whose problem is it and why? Why this conceptualization of the problem and not another?) 

· A statement about your assessment (What are the focus and methods of your work? What are you doing in this case, how you are trying to do it, and why?) 

· A statement about the dynamics of intervention (What is occurring in the casework relationship or in the relationship with the community or in the policy development process?) 

· Two or three questions for the class about the case that are designed to assist you in delivering service or in developing a deeper or more critical analysis of the case or interventions being used. 
· In all of the above ensure you address what the literature says about the type of issues you are addressing and the intervention you are undertaking. You are expected to have a broad understanding of what you are doing and why. 
· One week before your presentation, distribute to the class two sources of information (approved by your instructor) that inform your thinking and practice in this case. The two sources must include at least one peer-reviewed article. Examples of alternative sources include policy papers, print media, and audio or video clips. The presenting student is responsible for distributing these articles to the class, along with incurring any copying and copyright costs. Immediately following the presentation, students need to submit their presentation outline and reference list to the course instructor. 
· There will be three main areas of focus for group supervision – students will select one of these as their main focus, however each presentation should incorporate all three elements to some degree:

· Ethical dilemma (See Appendix A for further instructions) 

· Theory application 

· Practice/Policy Development  
· The interactive nature of your presentation and full class discussion is a key component of this assignment. Following your presentation (30 minute maximum) the class will support your work by addressing your questions and the articles you distributed. This discussion will be a critical and respectful exchange similar to the group supervision experience as a social work in the field. The purpose of such supervision is to ensure your case analysis and intervention methods are sound, to help you better achieve your intervention goals, and to help you problem solve any issues that are arising in the process.  
· You will be graded on a-e above and on your ability to constructively engage in and constructively utilize the group supervision process. Other members of the class are expected to read the articles you distribute, and contribute to the group supervision process by providing respectful feedback that contributes to the class learning environment. Their ability to do so will form a substantial part of their participation grades.  
· Students should ensure that when presenting cases, names or real individuals are fictionalized and that no details are shared outside the classroom. As well, although this exercise is viewed as “group supervision,” it is not intended to give case direction, which responsibility remains with the field instructor who will have a more comprehensive view of the case than the class develops. Students may, of course, share details of the class discussion with the field instructor for information purposes. As well, the class instructor may share information with the field instructor, placement agency or other faculty members for student evaluation or placement management purposes. 

9.  Selection A - Process recording (25%) due March 26, 2018 – in class 
· This paper is to be completed by students who do therapeutic or research-based interviews in their placement setting.

· (10 pages plus references) 

· Students are to prepare a 10-page process recording plus references based on an 
interview from their placement setting.  The purpose of this assignment is to demonstrate and enhance your skills in working with individual clients, families, or 
research projects by examining, in-depth, a part of the process that occurred in that work. Approximately 25% of the process recording content should be a transcription of what you regard as key and defining conversations that took place in the interview or meeting. Where possible audio or video record an interview or meeting where you are a key participant. Listen to the recorded interview or meeting excerpt in its entirety, and transcribe what you regard as the defining sections regarding your own learning. Where it is not possible to obtain a recording you must work with the course instructor to come up with acceptable options for generating material for the process recording assignment. 
· Process recording format:

· Social Worker

· Report Social worker’s words

· Detail your own thoughts, feelings and emotional reactions.  Describe what evoked these for you.  Explain how you might have responded

· Identify the social work/research interview skill used (if any)

· Identify the theory, theoretical framework or knowledge base that informed the social worker

· Client/research participant

· Report client/research participant words

· Describe what you think the client/research participant was thinking and/or feeling and why you think this

· Identify the theory, theoretical framework that shaped your analysis of the client/research participant presentation

· Alongside the verbatim transcription or report, briefly describe what you and the think the client/participant was feeling and why you think this. Describe what evoked these reactions for you, and explain how you responded. In addition, describe in detail, your assessment of what was occurring in the interview and the reasoning behind your responses. In other words, describe what you were doing and why, as well as how and why the client responded in a particular way. Document the skills you used, as well as the theoretical framework or knowledge base that informed your engagement with the client/participant. 

· In the narrative (75% of the paper) following the transcription be sure to address, and demonstrate by referencing your transcription, the following:

· The extent to which you and the client/participant developed a shared understanding of the issues being addressed 

· What you were trying to achieve and why. 

· How your words, actions and responses were designed to achieve these objectives. 

· The way theory guided your understanding of what was occurring. Be sure to cite the literature in this section. 

· The future goals and direction that emerged from this interview
· Your view of whether this interview was a “success” and why. Be sure to address “success” from the perspective of all involved, for your view, the agency view, and the client/participant view. 
· What you would do, say, ask or structure differently in future.  
· In all of the above, be sure to draw on and cite literature. It is not enough to simply describe the process and what you were trying to achieve. You must articulate your analysis of this process with reference to social work theory and literature. You must show how your work, and your critique of the process, was purposeful and driven by social work knowledge. 

9.  Selection B - Community Development Skills (25%) due March 26, 2018 – in class
· This paper is to be completed by students who do not do therapeutic or research-based interviews in their placement setting.

· (10 pages plus references) 

· Students will prepare a 10-page paper plus references based on the skills they have developed and have identified that they need to develop in doing future community development work.  The student will use their placement setting to contextualize their analysis.

· The student will analyze the skills needed to do strong community development practice.  The student will complete this skills analysis in two ways: First, will be an exploration of the skills honed in the placement context.  Students will examine which community development skills they have learned and practiced while working through their placement.  Second, will be an exploration of the enhanced skills they identify as necessary to doing effective community development work – these are skills they may have witnessed within their field instructor or skills that were absent but would have been beneficial.  

· All of the analysis around skills will be contextualized through their field experience and through a diversity of academic literature/theoretical perspectives on social work with communities.

ASSIGNMENT & COURSE REQUIREMENTS
Assignment Submission and Grading

Form and Style 

Written assignments must be typed and double-spaced and submitted with a front page containing the title, student’s name, student number, and the date. Number all pages (except title page). Assignments should be stapled together.  Paper format must be in accordance with the current edition of the American Psychological Association Publication Manual with particular attention paid to font size (Times-Roman 12), spacing (double spaced) and margins (minimum of 1 inch at the top, bottom, left and right of each page). Papers not meeting these requirements will not be accepted for grading.  In completing assignments students are expected to make use of and cite (following APA) appropriate professional and social science literature and other bodies of knowledge.  When submitting, students should keep a spare copy of assignments. When completing assignments please do not exceed the maximum space 
allowed (by going over the page limit, reducing font size or line spacing). Papers will only be graded on the content that falls within the assignment space parameters.

Submitting Assignments & Grading 

· Students must obtain a grade of C+ in SW4D06 and a pass in 4DD6 to graduate or remain in the program.

· Assignments are due at the beginning of class on the date specified. Late assignments will be penalized 5% of the grade for that assignment for each day or part thereof for which they are late (weekends count as one day). All assignments must be submitted before a final course grade will be issued.

· Do not use report covers or binders for assignments (such papers will not be accepted for grading because these covers create bulk that is difficult to manage).

Privacy Protection 

In accordance with regulations set out by the Freedom of Information and Privacy Protection Act, the University will not allow return of graded materials by placing them in boxes in departmental offices or classrooms so that students may retrieve their papers themselves; tests and assignments must be returned directly to the student. Similarly, grades for assignments for courses may only be posted using the last 5 digits of the student number as the identifying data. The following possibilities exist for return of graded materials: 

1. Direct return of materials to students in class; 

2. Return of materials to students during office hours; 

3. Students attach a stamped, self-addressed envelope with assignments for return by mail; 

4. Submit/grade/return papers electronically. 

Arrangements for the return of assignments from the options above will be finalized during the first class. 

Course Modification Policy

The instructor and university reserve the right to modify elements of the course during the term. The university may change the dates and deadlines for any or all courses in extreme circumstances. If either type of modification becomes necessary, reasonable notice and communication with the students will be given with explanation and the opportunity to comment on changes. It is the responsibility of students to check their McMaster email and course websites weekly during the term and to note any changes. 
Student Responsibilities and University Policies
Student Responsibilities

· Students are expected to contribute to the creation of a respectful and constructive learning environment. Students should read material in preparation for class, attend class on time and remain for the full duration of the class. A formal break will be provided in the middle of each class, students are to return from the break on time. 

· In the past, student and faculty have found that non-course related use of laptop computers and hand-held electronic devices during class to be distracting and at times 
disruptive. Consequently, during class students are expected to only use such devices 
for taking notes and other activities directly related to the lecture or class activity taking place. 

· Audio or video recording in the classroom without permission of the instructor is strictly prohibited. 
Attendance

Given the importance of integrating learning in the school and placement contexts, attendance at this class is compulsory. Students attending less than 80% of classes will receive an automatic F grade.  In circumstances where attendance below 80% is entirely due to medical or other reasons approved by the Associate Dean’s office, efforts will be made to arrange ways to make up the missed learning, or where that is not possible to consider allowing the student to repeat the course and placement.

Academic Integrity 

You are expected to exhibit honesty and use ethical behaviour in all aspects of the learning process. Academic credentials you earn are rooted in principles of honesty and academic integrity. Academic dishonesty is to knowingly act or fail to act in a way that result or could result in unearned academic credit or advantage. This behaviour can result in serious consequences, e.g. the grade of zero on an assignment, loss of credit with a notation on the transcript (notation reads: “Grade of F assigned for academic dishonesty”), and/or 6 suspension or expulsion from the university. It is the student’s responsibility to understand what constitutes academic dishonesty. For information on the various kinds of academic dishonesty please refer to the Academic Integrity Policy, specifically Appendix 3 at http://www.mcmaster.ca/academicintegrity. The following illustrates only three forms of academic dishonesty: 

a) Plagiarism, e.g. the submission of work that is not one’s own or for which other credit has been obtained; 

b) Improper collaboration in group work; or 

c) Copying or using unauthorized aids in tests and examinations. 

Academic dishonesty also entails a student having someone sign in for them on a weekly course attendance sheet when they are absent from class and/or a student signing someone in who is known to be absent. 
In this course the instructor reserves the right to use a software package designed to reveal plagiarism. Students may be asked to submit their work electronically and in hard copy so that it can be checked for academic dishonesty. In addition, the instructor reserves the right to request a student undertake a viva examination of a paper in circumstances where the paper appears to be written by someone other than the student themselves (i.e. papers written by essay writing services).

Academic Accommodation of Students with Disabilities

Students who require academic accommodation must contact Student Accessibility Services (SAS) to make arrangements with a Program Coordinator.  Academic accommodations must be arranged for each term of study.  Student Accessibility Services can be contacted by phone 905-525-9140 ext. 28652 or e-mail sas@mcmaster.ca.  For further information, consult McMaster University’s Policy for Academic Accommodation of Students with Disabilities.

http://www.mcmaster.ca/policy/Students-AcademicStudies/AcademicAccommodation-StudentsWithDisabilities.pdf
Accessibility Statement

The School of Social Work recognizes that people learn and express their knowledge in different ways. We are committed to reducing barriers to accessibility in the classroom, and working towards classrooms that welcome diverse learners. If you have accessibility concerns or want to talk about your learning needs, please be in touch with the course instructor.
E-mail Communication Policy 

Effective September 1, 2010, it is the policy of the Faculty of Social Sciences that all e-mail communication sent from students to instructors (including TAs), and from students to staff, must originate from the student’s own McMaster University e-mail account. This policy protects confidentiality and confirms the identity of the student. It is the student’s responsibility to ensure that communication is sent to the university from a McMaster account. If an instructor becomes aware that a communication has come from an alternate address, the instructor may not reply at his or her discretion. Email Forwarding in MUGSI:
http://www.mcmaster.ca/uts/support/email/emailforward.html 

*Forwarding will take effect 24-hours after students complete the process at the above link 

(Approved at the Faculty of Social Sciences meeting on Tues. May 25, 2010)
Course Weekly Topics and Readings

Week 1: September 11
Topics:

· Introduction to course: 

· Class outline, assignments & expectations; Placements; Safety; Sexual harassment; Anti-oppression; Supervision; Confidentiality; Professional behaviour.

Readings:

· Course Outline

· Field Placement Manual

· Due diligence checklist

· CASW Code of Ethics

· Confidentiality Agreement

· Course readings are in the 4D06 Concurrent course pack through the bookstore.
Week 2: September 18
Topics:

· Integration of Theory and Practice; Ethical Social Work Practice

· Return Due Diligence Checklist and WSIB forms
Readings:

· Bogo, M., & Vayda, E. (1998). Chapter 1 – The Integration of Theory and Practice: The ITP Loop. The practice of field instruction in social work theory and process. Toronto: University of Toronto Press.
· Hardina, D. (2004). Guidelines for ethical practice in community organization. Social Work. 49(4): 595-604. 

· Weinberg, M. (2010). The social construction of social work ethics: Politicizing and broadening the lens. Journal of Progressive Human Services, 21(1): 32-44.
Week 3: September 25
Topics:

· Supervision & Professional Social Work Practice 

· In addition to readings review website

· Learning contract due

· Supervision to support your learning goals
Readings:

· OCSWSSW  http://www.ocswssw.org
· Adamson, C. (2011). Supervision is not politically innocent. Australian Social Work, 1-12

· Davys, M.D. & Beddoe, L. (2009). The reflective learning model: Supervision of social work students. Social Work Education, 28(8): 919–933.

· Sakamoto, I., & Pitner, R. O., (2005). Use of critical consciousness in anti-oppressive social work practice: Disentangling power dynamics at personal and structural levels. British Journal of Social Work, 35: 435-452.
Week 4: October 2
Topics:

· Mindfulness, Social Worker Stress and Self-care

· In addition to readings review websites

Readings:

· Compassion Fatigue

http://www.compassionfatigue.ca
· Self care starter kit

http://socialwork.buffalo.edu/resources/self-care-starter-kit.html
· Wong, Y. R., (2004) Knowing through discomfort: A mindfulness-based critical social work pedagogy. Critical Social Work, 5(1).
· Neff, K. D. (2012). The science of self-compassion. In C. Germer & R. Siegel (Eds.), Compassion and Wisdom in Psychotherapy (pp. 79-92). New York: Guilford Press.

· Barlow, C. & Hall, B.L. (2007). ‘What about feelings?’: A study of emotion and tension in social work field education. Social Work Education, 26 (4): 399–413.
October 9 – Reading Week
Week 5: October 16
Topics:

· Social Work and Disability

· Review of video “Sound and Fury”
Readings:

· Fudge Schormans, A. (2010). Epilogues and prefaces: Research and social work and people with intellectual disabilities. Australian Social Work, 63(1):51-66.
· French Gilson, S., & DePoy, E. (2002). Theoretical approaches to disability content in social work education. Journal of Social Work Education, 38(1): 153-165.

· Bach, M. (2002). Social Inclusion as Solidarity: Rethinking the Child Rights Agenda, Working Papers Series: Perspectives on Social Inclusion, Toronto: Laidlaw Foundation.
Week 6: October 23
Topics:

· The Social Work Assessment

· What is it, How is it done?

· Students are expected to come to class with information about, and a readiness to discuss, the approach(s) to assessment taken at their placement.
Readings:

· Dean, R. G., & Poorvu, N. L. (2008). Assessment and formulation: A contemporary social work perspective. Families in Society, 89(4), 596-604.

· Havighurst, S., & Downey, L. (2009). Clinical reasoning for child and adolescent mental health practitioners: The mindful formulation. Clinical Child Psychology and Psychiatry, 14(2): 251-271.

· Sharpe, P.A., Greaney, M.L., Lee, P.R., & Royce, S. W. (2000) Assets-Oriented Community Assessment. Public Health Reports. Focus on Healthy Communities, 115: 205-211.
Week 7: October 30
Topics:

· Social Work Assessment  - continued

· In class role-play and group completion of an assessment following the assignment format.
Readings:

· Saleebey, D. (2001). The Diagnostic Strengths Manual. Social Work, 45(1): 183-187.

· Witkin, S. L., & Harrison, W. D. (2001). Whose evidence and for what purpose? Social Work, 46(4), 293–297.
Week 8: November 6
Topics:

· AOP, Advocacy, and Empowerment

· Application in the field – role plays

Readings:

· Hernández, P. Carranza, M. & Almeida, R. (2010). Mental health professionals’ adaptive responses to racial microaggressions: An exploratory study. Professional Psychology: Research and Practice 41(3): 202–209.
· Poole, J. M. (2010). Progressive until graduation? Helping BSW students hold onto anti-oppressive and critical social work practices. Critical Social Work, 11(2):

· Larson, G. (2008). Anti-oppressive practice in mental health. Journal of Progressive Human Services, 19(1): 30-48.
· Fines, M. & Teram, E. (2013). Overt and Covert Ways of responding to Moral Injustices in Social Work Practice: Heroes and Mild-Mannered social work Bipeds. British Journal of Social Work, 43(7):1312-1329

Supplemental (not mandatory) Reading:

· Lee, B. (2001). Case Advocacy (Available in Campus Bookstore).

· Green, D. (2007). Risk and social work
Week 9: November 13
Topics:

· Skill review I

· Application to placement with role plays

· In addition to readings review video: https://vimeo.com/129321035
· Assessment Assignment Due
Readings:

· O’Hare, T. (2009). Chapter 5 – Supportive Skills. Essential skills of social work practice: Assessment, intervention and evaluation. Chicago: Lyceum Books.

· Seebohm, P. Gilchrist, A. & Morris, D. (2012) Bold but balanced: how community development contributes to mental health and inclusion. Community Development Journal, 47(4): 473-490.
Supplemental (not mandatory) reading:

· McKee Sellick, M., Delaney, R., & Brownlee, K. (2002). The deconstruction of professional knowledge: Accountability without authority. Families in Society: The Journal of Contemporary Human Services, 83(5/6): 493-498.

· Choules, K. (2012). The shifting sands of social justice discourse: From situating the problem with “them,” to situating it with “us”. Review of Education, Pedagogy, and Cultural Studies, 29(5): 461-481.
Week 10: November 20
Topics:

· Community Social Work

· Small Group Reading Assignment #1
Readings:

· van den Berk-Clark, C. & Pyles, L. (2012).  Deconstructing Neoliberal Community Development Approaches and a Case for the Solidarity Economy. Journal of Progressive Human Services, 23(1): 1-17.

· Beck, D. (2012). A Community of Strangers: Supporting Drug Recovery Through Community Development and Freirean Pedagogy. Journal of Progressive Human Services, 23(2): 110-126.

· Forde, C. & Lynch, D. (2013). Critical Practice for Challenging Times: Social Workers' Engagement with Community Work. British Journal of Social Work, 44(8): 2078-2094.
Week 11: November 27
Topics:

· Group Supervision Topics

· Personal Reflection # 1 is due
Readings:

· Readings assigned by student
Week 12: December 4
Topics:

· Social Work & Immigration

· Small Group Reading Assignment #2
Readings:

· Healy, L. (2004). Strengthening the link: Social work with Immigrants and refugees and international social work. Journal of Immigrant & Refugee Services, 2(1/2): 49-67.
· Humphries, B. (2004). An unacceptable role for social work: Implementing immigration policy. British Journal of Social Work, 34: 93-107.

· Yee, J. Y. (2005). Critical anti-racism praxis: The concept of whiteness implicated. In S. Hicks, J. Fook & R. Puzzoto (Eds,). Social Work: A Critical Turn (pp. 87-103). Toronto: Thompson Educational Publishing.

· Carranza, M. E. (2008). Salvadorian women speak: Coping in Canada with past trauma and loss. Canadian Social Work Review, 25(1): 23-36.

Supplemental (not mandatory) Reading:

· Allen, R. l. (2004) Whiteness and critical pedagogy. Educational Philosophy and Theory, 36(2): 21-137.

· Dick, I., & Tigar McLaren, A. (2004). Telling it like it is? Constructing accounts of settlement with immigrant and refugee women in Canada. Gender, Place and Culture, 11(4): 513-534.

· Sakamoto, I. (2007). A critical examination of immigrant acculturation: Toward an anti-oppressive social work model with immigrant adults in a pluralistic society. British Journal of Social Work, 37: 515-535
Week 13: January 8
Topics:

· Skill Review II – Validation and responding to Affect

· In class role plays

Readings:

· Koerner, K. (2012). Chapter 4 - Validation Principles and Strategies. Doing dialectical behaviour therapy: A practical guide. New York: Guilford Press.

· Ruch, G. (2005). Relationship-based practice and reflective practice: holistic approaches to contemporary child care social work. Child and Family Social Work, 10: 111-123.
Week 14: January 15
Topics:

· Group Supervision Topics
Readings:

· Readings to be provided by students
Week 15: January 22
Topics:

· Topic 1 Social Work and Mental Health

· Small Group Reading Assignment #3
Readings:

· Koehne, K., Hamilton, B., Sands, N. & Humphreys, C. (2013). Working around a contested diagnosis: Borderline personality disorder in adolescence. Health, 17(37): 37-56.

· Gharabaghi, K. & Stuart, C. (2010). Voices from the periphery: Prospects and challenges for the homeless youth service sector. Children and Youth Services Review, 32(12): 1683-1689.

· Wolframe, P. (2013). The madwoman in the academy, or revealing the invisible straightjacket: Theorizing and teaching saneism and sane privilege. Disability Studies Quarterly, 33 (1).
Supplementary (not mandatory) Reading:

· Freud, S. (1999). The social construction of normality. Families in Society, 80: 333-339.

· Costa, L., Voronka, J., Landry, D., Reid, J., McFarlane, B., Reville, D. & Church, K. (2012). “Recovering our stories”: A small act of resistance. Studies in Social Justice, 6(1): 85-101.

· Poole, J., Jivraj, T., Arslanian, A., Bellows, K., Chiasson, S., Hakimy, H., Pasini, J., & Reid, J. (2012). Sanism, ‘mental health’, and social work/education: A review and call to action. Intersectionalities: A Global Journal of Social Work Analysis, Research, Polity, and Practice, 1: 20- 36.

· Kirmayer, L. C., Tait, C., & Simpson, C. (2009). The mental health of Aboriginal Peoples in Canada: Transformations of identity and community. In L. J. Kirmayer & G. G. Valaskakis (Eds.), Healing traditions of Aboriginal Peoples in Canada (pp. 3- 35). Vancouver: UBC Press.

· Kranke, D. Floersch, J., Townsend, L., & Munson, M. (2010). Stigma experience among adolescents taking psychiatric medication. Children and Youth Service Review, 32: 496-505.
Week 16: January 29
Topics:

· Group supervision Topics
Readings:

· Readings to be provided by students
Week 17: February 5
Topics:

· Social Work and Sexual Diversity

· Small Group Reading Assignment # 4
· Review of video Trans+sport produced by 519 Church  
Readings:

· Markham, E.R. (2011). Gender identity disorder, the gender binary, and transgender oppression: implications for ethical social work. Smith College Studies in Social Work, 81: 314–327.
· Hayman, B., Wilkesm L., Jackson, D. & Halcom, E. (2013). De novo lesbian families: Legitimizing the other mother. Journal of GLBT Studies, 9: 273 – 287.

· Norwood, K. (2013). Meaning matters: Framing trans identity in the context of family relations. Journal of GLBT Studies, 9: 152-178.
Week 18: February 12
Topics:

· Group Supervision Topics
Readings:

· Readings to be provided by students
February 19 – Reading Week

Week 19: February 26
Topics:

· Group Supervision Topics
Readings:

· Readings to be provided by students
Week 20: March 5
Topics:

· Social Work from Various Lenses

Readings:

· Brydon, K. (2011). Promoting diversity or confirming hegemony? In search for new insight for social work. International Social Work, 55(2): 155-167.

· Bennett, B. & Zubrycki, J. (2003). Hearing the stories of Australian aboriginal and Torres Strait islander social workers: Challenging and educating the system. Australian Social Work, 56(1): 61-70.

· McCormick, R. (2009). Aboriginal approaches to counselling. In L. J. Kirmayer & G. G. Valaskakis (Eds.), Healing traditions of Aboriginal Peoples in Canada (pp. 337-354). Vancouver: UBC Press.

· Beresford, P. (2000). Service users' knowledges and social work theory: conflict or collaboration? British Journal of Social Work, 30: 489-503.
Supplementary (not mandatory) Readings:

· Razack, S. H. (2001). Introduction - Looking White in the Eye: Gender, Race, and Culture in Courtrooms and Classrooms. Toronto: University of Toronto Press.

· Chau, R. C., Yu, S., & Tran, C. (2011). The diversity based approach to culturally sensitive practices. International Social Work, 54(1): 21-33
Week 21: March 12
Topics:

· Group Supervision Topics
Readings:

· Readings to be provided by students
Week 22: March 19
Topics:

· Make up week for outstanding:

· Group Supervision Topics

or 

· Small Group Reading Assignment
Readings:

· Readings to be provided by students
Week 23: March 26
Topics:

· Special Topic – to be decided

· General job search strategies (informational interviewing, networking, hidden job market)

· Guest speaker from McMaster Student Success Centre

· Process Recording OR Community Development Skills due
Readings:

· Readings to be assigned depending on topic
Week 24: April 2
Topics:

· TBD
· Personal Reflection #2 due
Week 25: April 9
Topics:

· Finishing Up 
· Final Class – Course review and Celebration
Appendix A – Ethical Dilemma
Ethical dilemmas are an inevitable part of social work practice, policy-making, community development work, and research. As one option for the group supervision assignment, working with an ethical dilemma is designed to help you and your classmates address, in depth, a complex ethical issue and to help you develop a framework for professional decision-making. 
· To prepare for your group supervision presentation you will need to do the following:

· Select an ethical dilemma that has developed or come to light in your practicum.

· Describe the dilemma and the context as you see them (if helpful, identify your personal reactions to the dilemma and the struggle that you experienced).

· Develop an outline to guide your decision-making. In so doing, consult at least two sources to help you develop a decision-making framework. You might use:

· Lowenberg & Dolgoff. (1992) Ethical Decisions for Social Work Practice. Illinois: Peacock, chapter 3.

· Litke, R. (1982) "Clarifying ethical conflicts through decision-making." In S. Yelaja (ed.), Ethical Issues in Social Work, Thomas, pp. 35-53.

· Manning, S. S.  (1997) The Social Worker as Moral Citizen.  Ethics in Action.  Social Work, 42(3), 223-230.

· Steps:

· Apply the framework to your dilemma and outline the steps you took and the points you considered while examining the dilemma. 

· In outline form, summarize the analytic process, including readings, discussions with others, and your thinking. 

· Consult the CASW Code of Ethics and seek out literature regarding the specific ethical dilemma you confront, also consult with your field instructor and/or other social workers. 

· Write a statement about your decision: What decision did you make? How did you decide to resolve the dilemma? What would you do if you were confronted with the same situation again?

· As per the requirements of the group supervision assignment, for your presentation you will need to prepare two or three questions for the class about the ethical dilemma that are designed to assist you in resolving the dilemma or in developing a deeper or more critical analysis of it. In addition, make sure that in your presentation you address what the literature says about the type of issues you are addressing and the resolution/intervention you are undertaking (you are expected to have a broad understanding of what you are doing and why).  Also, distribute to the class, one week before your presentation, two peer reviewed articles that inform your thinking and practice in this case.
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