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McMaster School of Social Work

SW4SA3:  Critical Child Welfare: From Theory to Practice Part I 

September 5 – December 6, 2017, Wednesdays, 2:30 – 5:20 p.m. 

Instructor: Dr. Gary Dumbrill

  Office: KTH - 316
 
  Office Hours: by appointment


  Email: dumbrill@mcmaster.ca: garydumbrill.com: @garydumbrill


  Phone: 905-525-9140 ext. 23791
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COURSE OVERVIEW
Course Description
This is an advanced course on the development of the knowledge, skills, and attitudes needed for child welfare work. Attention is also paid to social/political factors that shape the way practice is imagined and delivered.

This is the first of two half-courses in advanced child welfare comprised of the current course SW4SA3 (Critical Child Welfare--From Theory to Practice Part I), and the subsequent course SW4SB3 (Critical Child Welfare--From Theory to Practice Part II). Students are expected to register for both of these courses. Progression to Part II (SW4B3) depends on completing Part I with a minimal average grade of C+ and instructor approval.

Both of these courses, SW4SA3 and SW4SB3, are a part of the Preparing for Critical Practice in Child Welfare initiative (PCPCW). Students are expected to track and plan their child welfare learning through the use of Learning Portfolio when taking part in the PCPCW. Class discussions about student's individual Portfolios will shape the way the topics in SW4SA3 and SW4SB3 are taken up.

Course Objectives

This is an advanced child welfare practice course that makes extensive use of problem-based learning, role-play/case simulations, and reflexivity. At the end of this course students should be able to:

· Have a critical and in-depth understanding of the knowledge child protection work is based upon, and to be able to appropriately apply this knowledge
· Understand and demonstrate the practice skills and attitudes needed in child protection work

· Understand their own attitudes, the ways other people experience their attitudes and work (especially when under stress), and to make adjustments as necessary

· Work as a team member, including knowing how to support others, how to ask for support for oneself, and how to critically reflect on one’s role, contribution, and performance as a team member
· Work under multiple forms of pressure
· Recognise and constructively work with conflict

· Investigate, interview, assess, and work collaboratively in cases of child abuse and neglect
· Recognise issues of risk and be able to formulate safety plans

· Address child protection cases with an open mind and fluid thinking
· Recognise how every way of thinking is also a way of not thinking

· Work anti-oppressively in a child protection setting

The course is taught from a perspective compatible with the School of Social Work Mission Statement:

As social workers, we operate in a society characterized by power imbalances that affect us all. These power imbalances are based on age, class, ethnicity, gender identity, geographic location, health, ability, race, sexual identity and income. We see personal troubles as inextricably linked to oppressive structures. We believe that social workers must be actively involved in the understanding and transformation of injustices in social institutions and in the struggles of people to maximize control over their own lives.

Course reading & pedagogy
A Problem-based learning model informs the design of this course and the assignments. As such, there are no pre-set readings in this course. Instead, students are presented with child welfare practice puzzles and are expected to seek out and critically engage with the literature, research, and other forms of knowledge needed to explore and solve these puzzles. During this process students should expect to read between 2-4 articles a week, plus reading and engagement with media reports, tweets, and other sources, so that they develop and maintain an up-to-date understanding of child welfare knowledge, events and discourses.
ASSIGNMENTS

Assignments in this course are designed to not only evaluate learning--but to also be a tool through which learning occurs.

In the first class a child protection case (video) is presented and the following puzzle becomes the focus of this semester:

What knowledge, skills and attitudes does one need to work with this family (and other families that may find themselves in similar circumstances)?

Course participants then set out to identify acquire this knowledge and these skills and attitudes. Inherent in this process, students are also engaging in unravelling a deeper set of intellectual puzzles such as: How does one collaborate in a team in search of knowledge and answers? How does one deal with conflict in the team process? Where do we find knowledge and how do we know what to trust? Whose knowledge and thinking are we basing our answers upon and whose are we not—and what are the implications for practice… and so on.

Assignments overview & dates
	No
	Description
	Value
	Due
	Wk*

	1
	Reflective Journaling 
	25%
	Weekly
	1-13

	2
	Attendance & participation
	25%
	Weekly
	1-13

	3
	The M-case, what is your plan and why?
	Graded as participation
	Sept 13
	2

	4
	Reflection on agency tour
	Graded as participation
	Sept 26
	4

	5i
	Practice guide presentation
	10%
	Oct 4
	5

	5ii
	Practice guide document
	20%
	Nov 1
	8

	6
	Interviewing reflection
	20% 
	Nov 8-22 
	8-11


*Some assignments are due before class on the designated week—see below for details
Assignments in detail
1. Reflective Journaling

Keep a weekly journal of your progress on Avenue and reflect on issues such as:

a) What you learn each week about doing child welfare work

b) What you are learning about yourself
c) The readings and sources you have located, which ones you shared and why

d) What you learned from reading and sources others shared
e) Your work in a group this week—who did you work with? What did you contribute? How you enabled the contribution of others in your group. How you dealt with any conflicts in the group. Whether you think you contributed less, the same, or more than others (please explain)
Also feel free to comment on (not graded)

f) Anything else you want to share

g) What do you like about this class so far? What do you not like? Do you have any suggestions for change? Do you feel valued and included? Do you have learning needs that are not being met of could be better met? (Please explain or alternatively feel free to meet with instructor to discuss)
Grading will be based on items a-e above and on the basis of your i) engagement with the issues raised in the course and the course materials, ii) comprehending deeper meanings and demonstrating insight into the issues the course addresses iii) demonstrating collaboration and problem skills where needed, iv) demonstrating awareness of and engagement with one’s personal growth and development.
2. Attendance & participation

Learning in this course requires exposure to, and interaction with, ideas, media and exercises presented in the classroom. Class attendance is compulsory. Students attending less that 80% of classes will receive an automatic F grade. 

Participation is a function of attendance, but it is more than just being in class. Participation is graded on taking part in an active and constructive manner and enabling others to do the same. It also involves engaging with literature and knowledge related to the course and sharing these with others, along with taking part in graded and non-graded group activities.

3. The M-Case, what is your plan and why?
In week 1 you are shown a video (the M-Case). After preliminary discussion on this case

you will form groups and begin to work on a presentation due in week 2 in which you present and discuss with the class:

a) A short written statement of your protection concerns in the M-case, and an explanation for how these constitute (or do not constitute) protection concerns under the CFSA

b) A justification of your position and how you reached it. Questions your group will be asked in class will include: How did you assess risk? How do you know that the way you are assessing risk is valid or reliable? Why should anyone take your opinion and concerns seriously?

c) Every way of thinking is a way of not thinking—so what ways are there to think and make sense of this case that you have not considered? Are you thinking in a box—if so what is that box and where does it come from?

d) What would your immediate safety plan be and why? Questions your group will be asked in class include: What good do you hope your plan will do? What harm might your plan do? What other plans did you consider? Does your plan build on or reinforce social inequalities?

e) Your opinion about the knowledge, skills and attitudes that you need in order to work with this case (it is crucial to answer this question because it will shape what you will do in the rest of this semester).

Building on these discussions, the class as a whole will consider the specific knowledge needed to make sense of the M-Case, and also the skills and attitudes needed to serve this family (and other families struggling with similar issues). Each group will select an aspect of this knowledge, skills or attitudes, and prepare for assignment 5i and 5ii.

4. Reflections on agency tour
Include in your reflective journal your thoughts on the agency tour, including issues such as the following:

a) What is the culture of child protection work in the settings we visited? Do child protection workers, supervisors/managers, agency support staff (receptionists and admin workers etc.), those working in community organizations, and service users, see child welfare and this culture the same or differently?

b) From a child protection worker perspective, what systems support or complicate their work? From a service user perspective, what systems support or complicate their engagement with child protection services?

c) What knowledge, skills and attitudes do social workers and service users say you need to do this work? What similarities and differences are there between what workers and service users say, and how do you explain these similarities and differences?

5. A practice guide
Develop a “practice guide” on the topic you selected in Week 2. In this guide outline the current knowledge on this topic and the best practice in this area. The guide should be presented in class and will also be produced in written form.
5i. A practice guide class presentation

Present your practice guide to the class and invited guests. The objective of the presentation is to engage and instruct students (and invited guests) on a form of best practice. The length of the presentation will be determined depending on numbers of students and groups. Questions you will be asked by the audience include but are not limited to: 
a) Why should we have confidence in what you say?
b) What methods did you use to compile the guide?

c) How do you know your information is up-to-date and really is “best practice?”
d) What critiques are there of this knowledge/approach? 
e) Who developed this knowledge, what ways of knowing is it based on? And does it work for all communities and families? Or does it only work for white, middle-class families? 

f) What are the strengths and limitations of this knowledge, and of your research into this knowledge? 

A written report on your group process will also be submitted to the instructor the day before your presentation stating:

a) The names of those in your group

b) The process you used to decide who would do what in your project

c) Who actually did what (be sure to identify who researched and is vouching for the trustworthiness of specific items you present)

d) An estimate of the time each person spent on the project

e) How you supported and constructively challenged each other to ensure the rigor of your work 

f) How you dealt with/problem solved any conflicts, delays or unexpected events

5ii. A practice guide written document
Buildings on 5i, and the feedback given on that presentation, produce your practice guide in written booklet that those in the class can use in the field. Length should be between 2000-3000 words plus references. Although not formatted like an academic paper, the booklet must be academically rigorous—the intent is to give a sound written starting foundation about an area of child welfare practice on which you and others in the class can build. Clarity and rigor will be key in this assignment. 
Also submit with the guide, an updated written report on your group process, with particular attention to the ways you addressed any issues you reported in your previous group process report. 

6. Interviewing reflection
You will have several opportunities to conduct interviews in this class. Each time you do, undertake a personal reflection on the process in your reflection journal. In attrition, you will choose one interview on which you are to bas a more comprehensive reflection that will be grades separately. In that reflection comment on:

a) Your thinking at a theoretical level—what ideas were you working with, how were you making sense of what was occurring, what was your purpose, what were your hopes and fears? 
b) What sense do you think the service user was making of the interview? What was there purpose, what were their hopes and fears? 

c) What was happening for you at a feeling and emotional level? What was your affect, how were you hoping to be experienced by the service user, and how were you actually experienced?

d) What was happening for the service user at a feeling and emotional level? How did you read interpret their emotions (i.e. what did you see, hear, feel). How do you know you read this right? How did you respond to or address the emotion and feelings in the room?

e) What have you done to ensure that your understanding of the above is accurate?

f) What went well for you in the interview and what could have gone better? What goals and learning plans do you come out of this interview with?
ASSIGNMENT SUBMISSIONS AND GRADES
Form and Style

In this course there are no traditionally written papers, but there is written work. Ensure that all written work contains a title and the names of students who undertook that work, including student number, email address and date. Number all pages (except title page & do not count title page in the number count). Referencing must be in accordance with the current edition of the American Psychological Association Publication (APA) Manual.

Throughout this course students are expected to make use of and cite appropriate sources, which can include Indigenous [oral or written], professional and social science literature, or other relevant sources etc. When submitting any written assignment, students should keep a spare copy. 
Avenue to Learn

This course relies on Avenue to Learn (http://avenue.mcmaster.ca). Students should be familiar with this system before starting the course. When first logging into this system, please set up a “profile” and upload a profile photo. 
If you have privacy concerns there is no need to complete a profile or post a photo, you should be aware, however, that when you access the electronic components of this course private information such as name, e-mail, and program affiliation may be apparent to other students in the same course. Continuation in this course will be deemed consent to this disclosure. If you have any questions or concerns about such disclosure please discuss this with the instructor.
All written assignments are to be uploaded to Avenue to Learn. Instructions will be given in class. All late assignments will be assigned a 5% per-day penalty. If you have assignment accommodations, please meet with the instructor at the start of the semester, so that these can be planned in advance.
STUDENT RESPONSIBILITIES AND UNIVERSITY POLICIES

Assignment Privacy Protection

In accordance with regulations set out by the Freedom of Information and Privacy Protection Act, tests and assignments must be returned directly to the student. In this course, papers will be submitted and returned, and grades communicated, in electronic format via Avenue to Learn as specified below.
Course modification policy

The instructors and university reserve the right to modify elements of the course during the term.  The university may change the dates and deadlines for any or all courses in extreme circumstances.  If either type of modification becomes necessary, reasonable notice and communication with the students will be given with explanation and the opportunity to comment on changes.  It is the responsibility of the student to check his/her McMaster email and course websites weekly during the term and to note any changes.

Submitting assignments & extensions etc.
It is a student’s responsibility to submit assignments on time. Extensions are not given on assignments, although attempts will be made to accommodate students who present in advance formal written requests from Student Accessibility Services for accommodation, as well as formal written requests from the Associate Dean’s Office that result from extended illness or other exceptional circumstances. 
Adult learning and preparation for class

Adult learning principles are employed; students are expected to think critically and be self-reflective. It is anticipated that students will contribute to class learning by bringing, sharing and exploring their own ideas and by helping to make the class a place for others to do the same, and by contributing to the creation of a respectful environment conducive to learning. 

Students should read material in preparation for class, attend class on time and remain for the full duration of the class. A formal break will be provided in the middle of each class, students are to return from the break on time.

In the past student and faculty have found that non-course related use of laptop computers and hand-held electronic devices during class to be distracting and disruptive. Consequently, during class students are expected to only use such devices for taking notes and other activities directly related to the lecture or class activity. Audio or video recording in the classroom without permission of the instructor is strictly prohibited. If audio recording is needed for accommodation purposes please discuss with the instructor in advance of recording.
Academic Integrity

Students are expected to exhibit honesty and use ethical behaviour in all aspects of the learning process. Academic credentials students earn are rooted in principles of honesty and academic integrity. Academic dishonesty is to knowingly act or fail to act in a way that result, or could result, in unearned academic credit or advantage. This behaviour can result in serious consequences, e.g. the grade of zero on an assignment, loss of credit with a notation on the transcript (notation reads: “Grade of F assigned for academic dishonesty”), and/or suspension or expulsion from the university. It is the student's responsibility to understand what constitutes academic dishonesty. For information on the various types of academic dishonesty please refer to the Academic Integrity Policy, located at http://www.mcmaster.ca/academicintegrity. The following illustrates only three forms of academic dishonesty: 

· Plagiarism, e.g. the submission of work that is not one’s own or for which other credit has been obtained

· Improper collaboration in group work

· Copying or using unauthorized aids in tests and examinations 

The instructor reserves the right to use a software service designed to reveal plagiarism. Students may be asked permission for their work to be submitted electronically to this service so that it can be checked for academic dishonesty. In addition, the instructor reserves the right to request a student undertake a viva examination of a paper in circumstances where the paper appears to be written by someone other than the student themselves (i.e. papers written by custom essay writing services). Academic dishonesty also entails a student having someone sign in for them on a weekly course attendance sheet when they are absent from class and/or a student signing someone in who is known to be absent. 
Academic Accommodation of Students with Disabilities

Students who require academic accommodation must contact Student Accessibility Services (SAS) to make arrangements with a Program Coordinator.  Academic accommodations must be arranged for each term of study.  Student Accessibility Services can be contacted by phone 905-525-9140 ext. 28652 or e-mail sas@mcmaster.ca.  For further information, consult McMaster University’s Policy for Academic Accommodation of Students with Disabilities.

http://www.mcmaster.ca/policy/Students-AcademicStudies/AcademicAccommodation-StudentsWithDisabilities.pdf
Accessibility Statement

The School of Social Work recognizes that people learn and express their knowledge in different ways. We are committed to reducing barriers to accessibility in the classroom, and working towards classrooms that welcome diverse learners. If you have accessibility concerns or want to talk about your learning needs, please be in touch with the course instructor.

E-mail policy

All e-mail communication sent from students to instructors (including TAs), and from students to staff, must originate from the student’s own McMaster University e-mail account. This policy protects confidentiality and confirms the identity of the student.  It is the student’s responsibility to ensure that communication is sent from one of these McMaster accounts.  If an instructor becomes aware that a communication has come from an alternate address, the instructor may not reply at his or her discretion. Please do not use the e-mail in Avenue to Learn to contact the Instructor or TAs.
COURSE CALENDAR
	Wk
	Topics 

	1
	SEPTEMBER 6 - Course introduction & your case assignment
You are presented with a child welfare case (video) that raises multiple puzzles about how to understand and do child protection work.  We discuss and identify these puzzles, along with your readiness to work with this case and others like it. 
(You will be asked to take case notes when watching the video and to write a case summary about how you make sense of this case)

Following discussion of the case, you are assigned into groups (of 2 or 3 persons) and you will begin to prepare presentation materials for assignment 3 (due next week) and assignment 5 (due later in the semester).


	2
	SEPTEMBER 13 - The M-Case—what is you plan and why?

We return to the case discussed last week and you present your group position on this case to the class (this is assignment 3 which is now due—for full details go to the assignments section). 

Building on the assignment 3 discussions, the class as a whole will consider the specific knowledge needed to make sense of the M-Case, and also the skills and attitudes needed to serve this (and other families in similar situations). Each group will select an aspect of this knowledge, skills or attitudes, and prepare for assignment 5i and 5ii.


	3
	SEPTEMBER 20 - Tour of child welfare sites in the community

We have a tour if community child welfare sites and settings. You will hear from those working in the field and from service users, what they think you need to learn if you are going to be a good child protection worker. Assignment 4 (due early next week)


	4
	SEPTEMBER 27 - Attachment, trauma and child development

A guest will attend class to speak about some of the knowledge, skills and attitudes needed to serve the M-Case (and similar cases).


	5
	OCTOBER 4 - A preliminary guide to practice
Class presentations—assignment 5i (due this week)



	n/a
	OCTOBER 11 - READING WEEK



	6
	OCTOBER 18 - From theory to action—preparing for case interviews

We re-watch the M-Case video. Again you will take case notes and you will compare these with the notes you took the first time you saw the video. You will be asked what you see and understand differently and why. Questions we will address in class include: What are you documenting and why? What narrative are you building and why? What discourses are you buying into? What are your critical thinking skills telling you? Since watching this case 6-weeks ago, are there any changes in the notes you took, the things you noticed, the sense you make of this case, the strengths and limitations you see in the family, the ideas you have about ways of helping etc?  


	7
	OCTOBER 25 - Looking for signs

A guest speaker will examine the Signs of Safety approach to intervention with particular reference to the M case.


	8
	NOVEMBER 1 - M-Case interviews

Case interviews with the M-Case. Note, we also change some of the demographics and circumstances in the case to think though and observe how this may change our approach. assignment 5ii (due this week)


	9
	NOVEMBER 8 - M-Case interviews

Case interviews with the M-Case cont.…


	10
	NOVEMBER 15 - What have you learned?

In this class we examine and consolidate what you have learned about doing child welfare, what you have learned about you about yourself, and what you still need to learn. We ask what is in your Learning Portfolio and what is it missing? We begin to plan for the second part of this course series next semester. 


	11
	NOVEMBER 22 - Open topics and activities
We continue interviews and or we invite guests to speak on topics or demonstrate skills that we identify during the course as key learning objectives.


	12
	NOVEMBER 29 - Open topics and activities cont.

Again we continue interviews and or we invite guests to speak on topics or demonstrate skills that we identify as key learning objectives.  



	13
	DECEMBER 6 - Course conclusion and celebration
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